	[image: image2.png]SN NS —,\I W
i e -v =)
\\.:&‘éﬂfl N / éo/f /1
\\ﬁ’;\%\\f RS RNEE) fiﬂfﬂ;) Ly

f. \ 7 .-\ " N .\
iy & ’c ) ,\
,/Vh’l (@ A IR AP

FI SEVIER




	Available online at www.sciencedirect.com
[image: image3.emf]
Procedia - Social and Behavioral Sciences 00 (2013) 000–000
	[image: image4.png]Procedia

Social and Behavioral Sciences

www.elsevier.com/locate/procedia







4
 MACROBUTTON NoMacro Author name / Procedia - Social and Behavioral Sciences 00 (2016) 000–000


 MACROBUTTON NoMacro Author name / Procedia - Social and Behavioral Sciences 00 (2016) 000–000
5

Third Annual International Conference «Early Childhood Care and Education»
Forcing child’s development: implications for emotional well-being preschooler  
Alexey I. Sovtsova, Olga B. Terelginab

aLomanosov Moscow State University, Mokhovaya st 11/9, Moscow, 125009, Russia
bUniversity of Humanities, Surikova st 24a, Yekaterinburg, 620144, Russia 
Abstract

This article investigates the problem of forcing a preschoolers development, analyzes its possible consequences for emotional sphere of a preschooler. In modern Russia there are many groups of early education (up to “prenatal”). Parents pay special attention to the intellectual aspect of education of their preschool children: they teach them reading, foreign languages, logical thinking and etc. In this case we consider it apt to speak about forcing a child’s development. Under “forcing” we understand parents’ striving to accelerate child’s development at the expense of a child’s early transition to the next stage of development. We made research with its primary goal to examine the peculiarities of the emotional sphere of a preschoolers with the mother aiming to force the child’s development. According to the results we obtained a general emotional ill-being of the examined preschoolers (confirmed by many fears and wishes showing child’s ill-being). And mothers’ aiming to force the development of their children connected with the increasing of children’s anxiety about shortage of emotional intimacy with their mothers.
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1. Introduction
In modern Russia there are many groups of early education (up to “prenatal”). In every bookshop you can find special literature on early education and development of a child; the production of handbooks on the subject (such as Zaycev cubes) has grown dramatically.  More and more often you can come across such mottos as “Possibilities of a child are infinite!”, “To read earlier than to speak is real!” 
These ideas are not new. The system of child’s development, implemented by medical officer Glenn Doman, first appeared in the USA in the 1950s. In Russia in turn since the 1970s and 1980s the upbringing systems of Boris and Lena Nikitins attracted much attention [1]. But in modern Russia this problematic plays on principle a different role. Concerning last social and economic changes in the country and changes in the system of preschool education, parents have a range of new possibilities [2]. Some authors offer to start child’s development and education as early as in mother’s womb, before the child is born [3]. Most of them offer an immediate intensive education just as the child is born. In this case parents must pay special attention to the intellectual aspect of education: they teach them reading, foreign languages, logical thinking [4],[5].  

In this case we consider it apt to speak about forcing a child’s development. Under “forcing” we understand parents’ striving to accelerate child’s development at the expense of a child’s early transition to the next stage of development. Parents are meant to try to cultivate certain qualities in their child (which are typical for elder children), by means of specially organized intellectual and cognitive exercises. We assume that the notion “forcing” is wider than “early development”, because it isn’t restricted by a tender age. Unspoken severization of requirements faced by parents when entering school, stimulate parents to form intensively their child’s cognitive capabilities – this formation usually considers neither physiological nor psychological capabilities of a preschooler. 

But what is “forcing child’s development” precisely? Is it advisable for forming child’s personality, emotional sphere, cognitive capabilities, psychological and physical health? Is this an advancing of developmental norms, accepted in developmental psychology, or enriching a child’s environment, “amplification of child’s development” [6]?  We suppose that forcing is more an artificial acceleration of development, rather than enrichment of environment. 

While some researchers are quite optimistic about the possibilities and results of using popular techniques of teaching reading, mathematics, foreign languages etc., other researchers urge to be careful in this regard [4]. As a result of the most disputes concerning these issues the researchers agree on the fact that every child needs an individual approach, and consequently not every technique is suitable for every child. Parents who pay much attention to their child’s intellectual development, ignore very often such important (for preschooler and for children of tender age) activities as games [7] (subject games and role-playing games) and direct interpersonal communication [8]. 
We made research with its primary goal to examine the peculiarities of the emotional sphere of a preschooler with the mother aiming to force the child’s development. Our general hypothesis was that mothers’ aiming to force the development of their children might be connected with the increasing of the children’s anxiety and the shortage of emotional intimacy with their mothers.
2. Method
The participants of our research were 44 dyads – preschoolers in the age of 5,5-7 years  and their mothers. All of them live in the city of Podolsk, Moscow region. We used the following techniques: 1) biographical questionnaire; technique, directed to find out the main motivated preferences of preschoolers’ mothers (Nikulina A.V.) [9], questionnaire about emotional communication in family (Zakharova E.I.) [10] – for mothers; 2)  questionnaire “Children’s fears” (Zakharov A.I) [11],  the motivated preferences technique “Tsvetik-semitsvetik” (“The flower with seven coloured leaves”) (Bozhovich L.I.) [12], family drawing technique  - for preschoolers.

The sample was divided into 2 groups (22 diads each) considering mothers’ aiming towards forcing their children’s development. We had assumed that the mothers, whose children attend 3 or more hobby groups, aside from kindergarten and preparation for school, tend to force the development of their children. Hobby groups are mostly directed towards the development of child’s intellectual sphere (preparation for school, English, children’s music school etc.). They are usually held in the form of lessons and it is suggested that children do some homework. 
3. Results and discussion

3.1. Characteristics of mothers 

According to the results we obtained with the technique of A.V. Nikulina, the majority of mothers in both groups want their child first to be happy (100 % of mothers in the 1st group and 95,5% in the 2nd group). We find it interesting, that the maternity competence and being close to the child were also two important motives. The maternity competence was on the 3rd place in the first group (31,8%), and on the 2nd place in the second group (54,5%). The motive of being close to the child is just in the same place as the latter motive  in the first group (31,8%), but in the second group this motive finds itself only on the 5th place (31,8%), which is comparable with the percentage in the first group. Thus, the motive of child’s happiness predominates over any of the other motives in both groups. This motive is backed by mothers’ urge to communicate with their children and to contribute to children’s happiness.  In general, there are no statically significant differences between the two groups. 

Statically significant differences (p<0,05, Mann–Whitney U test) between the two groups can be noticed if we consider some other motives: conjugal happiness and material welfare. For women from the first group (those who force the development) the motive of conjugal happiness is of a high significance. It is on the second place in the scale of importance (72,7%). The importance of the same motive is significantly lower in the second group and goes by 36,4% only. This means that the women from the first group value family and conjugal happiness more than those from the second group. In the second group we see significantly more incomplete families (36,4 % in comparison with 9,1 % in the second group; p<0,05, Mann–Whitney U test). The mothers from the second group value material welfare more (36,4,%) than the women from the first group (4,5%). It can be explained the following way: most women from the second group often bring up children by themselves, that’s why material welfare is of a higher significance than conjugal happiness. 
For those mothers who tend to force their children’s development career is more important than for those from the second group. Although the differences between the results of the groups in question are statically not significant, we can conclude that career is valued by the mothers from the first group more than by those from the second group. The motive of bringing a goal to completion, career and professional competence and personal significance in the eyes of the others are more common for these women (18,2%, 9,1% and 13,6% in comparison with 4,5%, 0% and 0%). That’s why the urge of the women from the first group to force their children’s development might be connected with their own willing to be successful. 

To summarize the results, we can conclude the following:  those mothers who tend to force the development of the preschoolers, want their children to be happy in a harmonious family and through emotional intimacy, mother’s maternity competence and mother’s willing to be successful. The mothers from the second group want their child to be happy through mothers’ maternity competence and child’s material welfare. 
According to the results we obtained with the technique of E. I. Zakharova, there are no differences between the two groups of women on any of the 11 characteristics of the questionnaire (p>0,05 Student's t-test for the two independent sample groups). None of the factors in both groups is beyond the norm. Thus there are no differences in emotional interaction between the mothers and their children in the two groups in question. 

3.2. Characteristics of children’s emotional sphere

  According to the results we obtained with all the three techniques, which were directed to examine the emotional sphere of preschoolers (“Children’s fears”, motivated preferences technique, family drawing), we can observe a general emotional ill-being of the examined preschoolers (confirmed by many fears and wishes showing child’s ill-being). Only 40,9 % of preschoolers feel the intimacy between them and their mothers and 43,2 % of the examined preschoolers are anxious.
According to the results, we obtained with the technique “Children’s fears”, there are no differences between the examined preschoolers (p>0,05 Student's t-test for the two independent sample groups). In general the preschoolers in both groups have the same fears, so there are no significant differences. We can divide all fears into two prevailing groups. These are fears connected with doctor’s visits, which is a very stressful situation (fears of blood, injections, pain, doctors), and fears, which are “integral part of the normal mental development” of a preschooler (fear of the dark, animals) [13]. Social fears like those of aggression, of being attacked, of being late or of doing something bad, - are not very common. 
According to the results we obtained with the technique of L. I. Bozhovich “Tsvetik-semitsvetik” (table 1),  those children whose development is forced, have more wishes, connected with emotional ill-being than children from the second group, although these differences are not significant. 

Table 1. The number of wishes indicating emotional ill-being of children (in the both groups

	Category of a wish
	Frequency (%) 

1st group
	Frequency (%) 

2nd group

	Shortage of love
	13,6
	9,1

	Shortage of communication
	54,5
	13,6

	Common anxiety
Anxiety connected with  being unsuccessful
Physical tiredness
Child’s anxiety about  mother’s dissatisfaction
Absence of personal wishes
	18,2
18,2

0

18,2

27,3
	18,2
4,5

4,5

9,1

9,1


In the first group there are significantly more wishes, connected with the shortage of communication with parents, than in the second group. These differences are statically significant (p<0,05, Mann–Whitney U test). We can also notice a tendency not to have wishes at all, which is typical for the preschoolers from the first group. The preschoolers from the second group don’t have such a tendency. This might indicate that the wishes of the children from the first group are not usually taken into account in the family. 

According to the results we obtained with the “Family drawing” technique, the preschoolers from both groups feel that they have an intimate relationship with their mothers in 40,9% of cases, and they feel that they live in a close family in 59,1 % of cases.  In the first group 45,5 % of children are characterized by anxiety, in comparison with the second group (40,9%). In both groups children are quite positive about their mothers (72,7% and 63,7% respectively). Concerning every criterion this means that there are no significant differences between the groups.

Our research of emotional sphere of preschoolers resulted in the following: if we speak about the shortage of emotional intimacy with the mother there are significant differences between the first group, where the mothers tend to force the development of their children, and the second group – children from the first group are more anxious about the shortage in question. But there are no significant differences between the two groups concerning the level of children’s anxiety. In general the results we obtained show us the emotional ill-being of preschoolers in the both examined groups.
3. Conclusion 
In our research we tried to examine mothers’ aiming to force the development of children and its influence on the emotional sphere of the children. The further research in this field suggests the expansion of the sample in order to gain more reliable information. The future researchers are suggested also to focus on the search  for additional techniques helping to find out the peculiarities of motivational and personal spheres of the mothers in order to formulate the factors which influence mothers’ aiming to force the development.

There is no doubt that the main goal of the family members is to develop a personality and capabilities of the child from the earliest age. But it is also very important to pay attention to the way this goal is achieved. Forcing the development and disregard of the capabilities of a child can cause unfavorable consequences. The development should not be “early” or “accelerated”, but timely. The most important is emotional relationship between the child and their parents, but not the intensive development of the intellectual sphere. Interests of the child are the most important; parents must support the cognitive activeness of a child. And, of course, the achievements of the child itself (such as reading, counting, logic, foreign languages) cannot be the main goal of development. The main goals must be the development of the personality of a child: cognitive, emotional and moral spheres and child’s physical health.  
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